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HIST212 / Spring 2020 Civil War Syllabus 
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The Real Title for this Course:

“Using America’s largest internal conflict in order to think and talk about tough subjects, to work on reading deeply and writing clearly, to analyze the unfamiliar, to explore the challenges and possibilities of answering historical questions, to work with others, to contemplate what and why we are learning, and to try new things”

Professor Amy Morsman

       
Office Hours: T 1:15 – 3:15  
331 Axinn Center





          
    F  1:30 – 2:30
amorsman@middlebury.edu



      & by appointment

443-3223

	


Course Design
What:
In this course, we will explore the broad themes associated with the American Civil War, including the causes of the conflict, the diverse opinions and priorities held by people during the war, the contingency of battle, the vulnerability of the homefront, the question of slavery and emancipation, the attempts made to resolve this conflict during Reconstruction, and the legacies of the war.  We will pursue questions about the social, political, and economic aspects of the war as well as the military concerns, and we will study the dynamics of the Confederacy as well as the Union. 
How: We will engage an array of sources – scholarly secondary sources, memoirs, historical fiction, newspapers, letters, government documents, maps, etc. – to better understand the perspectives of Americans as they experienced this national crisis.  We will interrogate, discuss, and debate issues that were central to the conflict.   And we will apply the knowledge we have gained to tackle intriguing research questions, measure Americans’ reactions across time and space, and then wrestle with larger questions about the human condition. 

Why: While this course is bound to enlighten you about the rich, complex history of war, peace, and reunion in nineteenth-century American society, every aspect of this course is mainly designed to sharpen your ability to:

   think deeply

read incisively

write effectively
analyze data
 
   connect

listen


question 

speak confidently
These learning goals will be enhanced by other class practices that require you to:
   be curious

research tenaciously
review, revise, & re-envision

   reflect

collaborate

be honest with your peers & yourself



Over the course of this semester, I want you to gain good practice being probing, curious readers, careful observers, imaginative thinkers, clear communicators, and sincere, engaged contributors to our important conversations and endeavors, which will often venture outside your comfort zone.  Working hard on these objectives and gaining ground in these areas is far more important than any factual knowledge you may learn about the history of the American Civil War.  These objectives are, in fact, the very purpose for this course, and they have shaped my course design.  Any alterations I make to our course plan this Spring will be because these pedagogical goals warrant it. 

Course Expectations

Succeeding in this course requires that you remain an active participant in all our endeavors – from formal assignments and weekly discussion sections, to small-group work, peer feedback, and spontaneous class activities.  If you already have scheduled extracurricular events, which you know will keep you from attending class, please alert me about your planned absence at the beginning of the semester, so that we can work together to mitigate the challenges your absence might create.  

Participation is an essential component of this class and the single most substantial part of your grade.  I hope you will demonstrate full engagement every day, but Friday discussion sections are the place where you must participate most consistently.  The time that we commit to discussion of historical documents and common readings is valuable and provides an opportunity for you to show on a regular basis that you 1) are a thoughtful consumer of course materials, 2) are an intelligent person, capable of independent and creative thought, and 3) that you are willing to take risks, listen to others’ contributions, engage in enriching dialogue, and learn from your peers as well as your professors.  I take Friday class participation – engaged listening as well as speaking – quite seriously, and I hope that you will as well.  Though there are not many written assignments required for students to submit for a grade in this course, keep in mind that Friday discussion sections provide you an opportunity to earn a grade every week. Please see the last page of the syllabus for the standards for participation that I use in this class.  I will send you via email a mid-semester evaluation/progress report about the quality of your participation, so that you will have ample time to adjust to this feedback.
Readings: The books assigned for this course can be purchased anywhere, but they are available now at the College Bookstore.  One copy of each reading is also on reserve at Davis Family Library for a 2-hour loan period.  

Concise Historical Atlas of the US Civil War, by Aaron Sheehan-Dean
Twelve Years a Slave, by Solomon Northup [Sue Eakin 2013 edition]

Tried by War: Abraham Lincoln as Commander in Chief, by James McPherson 
Killer Angels, by Michael Shaara
All other readings can be accessed via the course Canvas site.  When completing the assigned readings for class, please keep this in mind: simply reading the materials once or even twice is not sufficient to adequately digest them and determine their value for our course.  You should read strategically and take notes on what you glean from the assigned readings, not in the margins but in a separate place dedicated to gathering your thoughts on what you are learning.  Your comprehensive, well-conceived notes (including questions you have composed to provoke discussion amongst your peers) are what should embolden you to participate vigorously in our weekly discussions.  
While our discussion time at the end of each week is clearly an area of this course where you will be doing some heavy lifting, I expect you to be more than passive observers of class time on Mondays and Wednesdays.  These meetings may be classified by the College as “lectures,” and they may regularly involve me relaying relevant historical information to you, but they will be far more interactive than most conventional lectures are and my past lecture courses have been.  Come ready to explore some provocative primary sources, engage in debate about historical controversies, and grapple with issues that might not seem at all related to the historical content this course is “supposed” to cover.  Each week’s class meetings are loosely organized around a central question, which will provide some intellectual cohesion but will also allow space within each class meeting to go where you and I feel we need to go, to venture from previously prescribed lecture formats.  
Written Assignments: The written assignments will expose you to the elements of historical inquiry and will help you make sense of major issues/debates in the history of the Civil War & Reconstruction.  These assignments involve your connecting historical evidence that you find (with a little guidance from me) to the themes we are tackling in lecture and discussion.  

1) an essay about Solomon Northup’s message in Twelve Years a Slave
2) a research project based on wartime primary sources examined in Special Collections 
3) a collaborative composition of the draft of a journal article based on that research
4) a take-home Final Exam Essay, open-book / open-note
All of our assignments will encourage you to combine the information learned from lectures, discussions, readings, and websites with analysis of historical documents.  Some will also prompt you to work collaboratively on a common goal that will ultimately advance public understanding of a historical subject through Project-Based Learning.  I will provide more specifics about each assignment and all the built-in staging for them at the appropriate time.  

Grade Breakdown:
Participation [assessed every week]


– 30%

Essay on Twelve Years a Slave (5 pgs)

– 15%
Map Quiz





– 5%


Content Quiz




            – 5%
Research Project on VT Soldiers


– 20%

Group Composition of Journal Article

– 10%

Take-Home Final Essay (6-8 pgs)


– 15%

Timing of Assignments
Essay -Twelve Years a Slave



 -due Week 2 – Wed 2/19 [5 PM]
Map Quiz





 -happens Week 3 – Monday 2/24

Content Quiz





 -happens Week 5 – Monday 3/9
Wartime Research Project



 -due Week 8 – Wed 4/1 [5 PM]

Journal Article Drafting Work


 -due Week 13 – Monday 5/4 [5 PM]
Take-Home Final Essay



 -due end of finals week

I support all students and want to help with whatever issues they bring to this course.  If you have a Letter of Accommodation, please contact me as early in the semester as possible to ensure that we can implement those accommodations in a timely fashion. For students without Letters of Accommodation, please know that assistance is still available to eligible students through the Disability Resource Center (formerly called Student Accessibility Services). Please contact Jodi Litchfield, the ADA Coordinator, for more information: Jodi Litchfield can be reached at litchfie@middlebury.edu or 802-443-5936. All discussions will remain confidential.

As you already know, you are expected to live and work with integrity while you are a member of the Middlebury community.  This includes abiding by the Middlebury College Honor Code.  The decisions you make as a student extend beyond the basic honor code, however.  We will explore just what academic integrity means and will practice it extensively in this class.  If I discover academic dishonesty (in any form) taking place in this course, I will seek correction of the behavior according to the rules set forth in  Middlebury’s handbook. Please re-familiarize yourself with the college’s standards for academic integrity and see me if you have any questions.

Honor Code Pledge: The Honor Code pledge reads as follows: "I have neither given nor received unauthorized aid on this assignment." It is the responsibility of the student to write out in full, adhere to, and sign the Honor Code pledge on all examinations, research papers, and laboratory reports. Faculty members reserve the right to require the signed Honor Code pledge on other kinds of academic work, and I ask that you sign the Honor Code on all assignments submitted in this class. 

Any projects or papers submitted late will automatically be docked 1/3 of a letter grade for every day beyond the due date.  Please pay close attention to your comprehensive work calendar and to the schedule of assignments for this course, and plan accordingly.  If you anticipate having difficulty completing an assignment honestly and on time, come see me before the situation becomes dire.  I am here to keep you responsible and to remind you of your commitment to academic integrity, but I am also here to help.
Course Schedule:



***Bolded text signals something you need to do.***

Week 1

What Assumptions Shape our Understanding of the War?
Monday 2/10:

Class Meeting



Please complete Opening Survey by Thurs (see Canvas Module Wk 1)

Wednesday 2/12:
Class Meeting
Before Friday’s class, chew on this: “Education as We'd Like To Know It : David Helfand at TEDxHavergalCollege”



https://www.youtube.com/watch?v=YLJKo-gpUy8
Friday 2/14:

Discussion of Twelve Years a Slave
Week 2

What was this War Supposed to Be? 
Monday 2/17:

Class Meeting 
Before Wed’s class, chew on this: “More Content Doesn’t = More Learning”: https://bit.ly/2z5TXBZ
Wednesday 2/19:
Class Meeting



Twelve Years a Slave Essay due to Canvas by 5 PM Wed.

Friday 2/21:

Discussion of Tried by War to pg. 63



Week 3

How did people make sense of the war?​​​
Monday 2/24:

Class Meeting – Map Quiz




Before Wed’s class, chew on this: 
“The experience CEOs want to see in every new hire” 

https://bit.ly/2THjgUq
Wednesday 2/26:
Class Meeting
Friday 2/28:

Winter Carnival – No Sections Meet
Week 4

What were the war’s unforeseen consequences?
Monday 3/2:

Class Visit to Library Special Collections



Before Wed’s class, chew on this:




“Grading?”  http://www.alfiekohn.org/article/case-grades/
Wednesday 3/4:

Class Meeting
Friday 3/6
Discussion of Tried by War, pg. 64-161 and your next step into VT research



Discussion of Articles on “Soldiering” & “Homefront” (see Canvas)


Week 5

What lessons did the Union learn?
Monday 3/9:

Class Meeting – Content Quiz
Wednesday 3/11:
Class Meeting
Friday 3/13:

Discussion of your VT research & Tried by War, 161-186

Week 6

How did the union prevail? 
Monday 3/16:
 
Class Meeting
Wednesday 3/18:
Class Meeting
Friday 3/20:

Discussion of Readings on “Total War” (see Canvas)
Week 7

Spring Break 
Week 8

Is this a white man’s war? 
Monday 3/30:

Class Meeting
Wednesday 4/1:

Class Meeting



Wartime Research Findings due to Canvas by 5 PM Wed.
Friday 4/3:

Discussion of Killer Angels
 
Week 9

How does winning work with reconciliation?
Monday 4/6:

Class Meeting
Wednesday 4/8:

Class Meeting
Friday 4/10:

Discussion of Tried by War, pg. 187 – end, Reading on 



“Reconstructing”
Week 10

What Does Reconstruction Really Mean?
Monday 4/13:

Class Meeting
Wednesday 4/15:
Class Research Activity & Discussion
Friday 4/17:

No Discussion Sections Meet – Spring Symposium



[Please attend at least one 




presentation and come to class ready to describe it.]

Week 11

What Does it take to change hearts and minds?                             
Monday 4/20:

Class Meeting




Wednesday 4/22:
Class Meeting
Friday 4/24:

Discussion of “What If?” Articles & your progress on article-writing   
Week 12

Why did Reconstruction fail?
Monday 4/27:

Class Meeting
Wednesday 4/29:
Class Meeting
Friday 5/1: 

Discussion of Articles on “Remembering”
Week 13

What do we see over time: continuity or change?
Monday 5/4:

Class Meeting



Your Contributions to Journal Article draft due to Canvas by 5 PM Mon.

Wednesday 5/6:

Class Meeting
Friday 5/8:

Discussion of Readings on “Civil War Now”
 ----------------------------------------------------------------------------------------------------------------
Take-home final exams due on Canvas by NOON on May 19th.
(I will be in my office during the final “class time” on May 11th to discuss the final exam with anyone who would like to come by.)
________________________________________________________________________ 
Just Showing Up? What Should Participation Look Like in This Class?
If we as educators neglect to hone your oral skills now, we will be leaving you unprepared to succeed in the rest of your life.  Oral participation in this course constitutes one of the largest portions of your final grade.  The following descriptions of students’ behavior and the grades they earn should help provide some measure of the standards for participation in this course.

A=Exceptional  -- An A student speaks out often and thoughtfully, does not expect to passively receive an education from the teacher, and recognizes their own active role in the learning process. This student initiates discussion in class, listens attentively to others and responds to what others have contributed, acknowledges the value of others’ opinions, responds diplomatically to peers, and articulates connections between the points made by others and their own.  The A student attends and is prepared for all classes, does all the reading, takes notes on it so that they have moved beyond comprehension to deeper thinking and questioning of the material, uses their understanding of the material to enrich and elevate group discussion.
B=Above Average – A B student speaks out thoughtfully, occasionally initiates discussion in class, and seems mostly attentive to the contributions of their peers.  This student attends all classes and is prepared for all classes by finishing the reading, taking notes on it, and preparing thoughtful comments that are relevant to the class discussion.  A B student answers questions when asked, follows directions, lets others speak, and sometimes engages in direct debate or discussion with peers.
C=Average – A C student attends all classes and speaks out occasionally.  This student does all the reading, answers questions when asked, and follows general directions.  A C student does everything that you might imagine is expected for a Middlebury discussion class, but their low profile in our discussion community does not meet the standards for this course.
D=Below Average – A D student misses class, arrives late regularly, and is not prepared to engage with others.  When they do participate in discussion, they speak mainly to the instructor or one other student.  They do not wait to listen to others and/or disregard what peers are contributing.  This student does not demonstrate that he/she is interested in contributing to a healthy classroom environment or a stimulating discussion.

Civil War Research on Vermont
Project-Based Learning Principles that are shaping our work together:
[image: image1.png]El

@




Dear Students,
Our research project begins! Now that we have visited Special Collections, what questions related to the Stevens Family’s history animate you and might be useful in shaping the contours of our research work over the next several weeks
?
A. Write TWO questions each here (put your name in parentheses at the beginning):
For example -- 
(Amy M): How did Willie’s family feel about the Quaker community’s decision to force him out?
(Erin K): What role, if any, did Willie’s mother play in shaping his initial decision to join the army?
(Erin K): What was Willie’s view of slavery? Did his Quaker religious status influence this role?
(Riley K): Did religion make it easier or harder for Willie to cope with the pressures of war? Did religion help his family cope?
(Riley K): How did access to information, or lack thereof, psychologically impact those on the homefront who were close to Willie Stevens?
(Nate G): What allowed for Willie Stevens to overcome his pacifist religious convictions to take part in the Civil War?
(Nate G): Was the relationship between Willie Stevens and his family strained by his decision to enlist and his subsequent dismissal by the Society of Friends?  
B. Paste here the citation for one secondary source that you think could help us answer some of the questions above or understand the broader historical context related to our research on this Vermont soldier. (put your name in parentheses at the beginning to give yourself credit for this search work)

(Riley K): CARTER, MAX L. 2009. “Elizabeth Kirkbride Gurney’s Correspondence with Abraham Lincoln: The Quaker Dilemma.” Pennsylvania Magazine of History & Biography 133 (4): 389–96. http://search.ebscohost.com/login.aspx?
(Nate G): Connerley, Jennifer. “Fighting Quakers: A Jet Black Whiteness.” Pennsylvania History: A Journal of Mid-Atlantic Studies 73, no. 4 (Autumn 2006): 373-411. https://www.jstor.org/stable/pdf/27778751.pdf?ab_segments=0%252Fbasic_SYC-5055%252Fcontrol&refreqid=excelsior%3A10369bb25d7041e8283cde2e01e510f2. 
(Alex S.): FROST, J. WILLIAM. "Why Quakers and Slavery?: Why Not More Quakers?" In Quakers and Abolition, edited by Carey Brycchan and Plank Geoffrey, 29-42. University of Illinois Press, 2014. Accessed March 2, 2020. www.jstor.org/stable/10.5406/j.ctt7zw60d.6.
(Maja C): Nelson, Jacquelyn S. 1989. “Civil War Letters of Daniel Wooton: The Metamorphosis of a Quaker Soldier.” Indiana Magazine of History 85 (1): 50–57. https://www.jstor.org/stable/27791251.
Settling on our CLASS RESEARCH QUESTION:
How did Willie Stevens reconcile his duty to his country and the commitment to non-violence he maintained as a Quaker?
C. Framing the Project:
What smaller questions have to be asked and later answered in order to tackle this research question? [feel free to pull from the list you all generated below last week]

Write your question here, along with your first name in parentheses next to it. By doing so, you are also signaling what particular research topic you would like to explore within this larger project.  
If someone else has already posted here the subsidiary question that you thought of and that you are most interested in researching, then just add your name to the parentheses, so that I can see what affinity groups are forming around particular research ideas.
(Will K) How did Willie’s experience as a Quaker serving in the army compare to the experiences of other Quakers that served? 
…

D. Secondary Source Research: 
What relevant information have you been able to gather from your adopted secondary source?
Working together in small groups determined by their specific sub-interests, the students generated here pages and pages of notes they took from books and scholarly articles.

E. Primary Source Investigation & Analysis:

You each have been assigned ten individual letters that have been digitized from the Stevens Family correspondence.  You alone are responsible for examining and deciphering them for information that might be related to answering the questions we have asked about Willie Stevens, his service in the war, his reasons for enlisting, his family’s reaction, his and their experiences along the way related to service, safety, religion, etc.

Once you have examined and taken notes on all ten of your letters, please enter the most pertinent (but brief) information about each one into the letter database and color code each letter for the research group for whom it might be most relevant.  This is hard work, but it is the stuff of history!  Doing it well will help you, your small group, and the whole class in advancing towards our larger goal.
Working individually and then in their small groups, the students generated so much valuable information from the documents in this Vermont family collection.  They learned a great deal about patience and perseverance in deciphering difficult handwriting, and they made powerful intellectual connections between these letters and what they had learned from our class and from their second source research. 
F. Making Sense of the Primary Sources for your group’s question.
Using the database and the notes/color coding that your classmates have provided there, gather together all of the information from the Stevens Family that is helpful in answering your small group’s research question.  Working together, write up your answer to your question, combining primary and secondary info, employing a logical structure and clear prose, and citing your evidence appropriately.

Post here by Friday 5/1 (5:00 PM) the results of your work in Week 12.  Before you do, please answer for yourself and your group these questions -
1)Have you faithfully represented the evidence from your primary sources? 
2)Are there primary sources other than the Stevens Family letters that are relevant here?  
3)Have you appropriately considered and incorporated where necessary your understanding of the larger context through the secondary sources that are most relevant to your group?
Here is an example of one group’s collaborative writing effort: This is their contribution to the article the class is writing together.  (Altogether, there were 8 research groups piecing their discoveries together with me on this journal article drafting process.)
Soldiers’ Motivation to Fight
By the summer of 1861, talk of young Vermonters enlisting in the Union Army in droves was circulating throughout the state. The sheer number of his fellow Vermonters deciding to serve influenced Willie Stevens to do so himself. Pro-army sentiment was rampant across the state of Vermont. On the University of Vermont’s Burlington campus, young college-aged men from across the state participated in public drills to both sharpen their skills and rally support amongst observers. Henry McAllister characterized the zeitgeist on the campus, stating that “patriotism is above par. The stars and stripes float over the UVM.” Despite noting his reluctance to risk his life, Willie’s best friend continued that he enlist if the Union cause required his service. While Willie does not speak directly to this issue, seeing as he enlisted shortly after Henry did so, one can surmise Willie’s opinion towards enlisting was shaped by those around him. 
What makes Willie Stevens an interesting case is that, unlike many of his comrades, his religious affiliation prohibited all forms of violence. Pacifism is a tenet of the Quaker faith, and where many soldiers felt a religious conviction in their service to the Union, Willie was reprimanded for his answering of the call of duty. This does not mean that Willie did not feel conviction in his service, however, as he writes shortly after enlistment: ““There never will be lasting peace as long as man is held in bondage.” While Willie might have betrayed this aspect of his faith, he still believed there was moral value in military service. His decision to enlist even brought about his excommunication from the Quaker Church, as his cousin informs his mother that Willie has been removed from their parish “for the cause he has felt it right to pursue in the war.” Furthermore, his friend Henry MacAllister abides by Quaker sympathies when he tells Rachel that “He should be discharged for he never was and never will be able to do military duty.” While many close to him were sympathetic to Quaker pacifism, Willie’s yearning to serve was something he felt obligated to pursue. Rowland Robinson exemplifies this quality in Willie when he writes: “an added living monument to the superior excellence of that rule of life which requires obedience to individual convictions of duty rather than the rules of man.” 
Although Willie Stevens disappointed fellow Quakers by betraying his religious commitment to “love” after enlisting in the Union Army during the Civil War, his love for God extended to his country and later to his regiment and the Army. As Willie felt an obligation to serve God, he also believed in his moral responsibility to serve the United States if needed. Willie did not perceive joining the Union Army as a betrayal of his religious values but as a fulfillment of his “duty to God and [his] country!” In this sense, Willie equated fighting for the Union with fighting on God’s side. Willie’s devotion to his country and compatriots is exemplified by his aspiration to go to battle with his regiment, even if this meant being implicated in the action. Willie was eager to battle the Confederates because he felt committed to the Union cause and loyal to his comrades. This means that Willie’s prewar sense of duty to God and the United States extended to his compatriots and the Union Army as the war went on. 
Even after witnessing the tragedies of battle, Willie decidedly remains loyal to his regiment, the Army, and the Union cause. What motivated Willie to remain in the Army was his desire to be alongside his compatriots and fellow Vermonters in a struggle to “whip” the Rebels. In this sense, witnessing the horrors of war reaffirmed his loyalty to his regiment and Army. Accordingly, Willie’s resolve grew stronger after the Lawrence Massacre, which he believed was the most “inhuman” act that had been “done during the course of this war.” Rather than instilling fear into him, the Lawrence Massacre reinforced Willie’s commitment to the Union. This is demonstrated in a letter in which Willie writes that his younger brother should have no reservations about joining the Army after hearing of this Confederate atrocity. In this same letter, Willie proclaims his love for the Union Army. Again, when times proved especially difficult in the war, Willie’s loyalty to his country and compatriots intensified. This time, it was to the extent that he encouraged his younger brother to join the Army. One could then say that Willie’s fight for the Union developed into a personal struggle against inhumanity. In this way, Willie’s faith of love became intertwined with his disposition towards the inhumanity of the rebel cause and ultimately strengthened his commitment to people and an army he believed to be fighting on God’s side -- the just side -- of the Civil War. 
While many soldiers joined the Union effort in pursuit of a steady income, the economic incentive most likely paled in comparison to the duty he felt to his country. The Stevens family was a prominent facet of the Quaker community in Montpelier, Vermont.  Willie’s friends often asked for small loans both before and during the war, which evidences Willie’s relative financial prosperity. In a letter to Willie dated October 10, 1862, Henry McAllister asks his friend to enclose $10 in his reply.  Henry details his financial situation; he relays that he is “now entirely out [of money] and have been for some time” as he “sent most of [his] money home.” This comment reveals the precarious economic reality of many Vermont soldiers who fought, at least in part, to support their families.  As the war dragged on and money rations arrived less regularly, the status of their compensation was a constant point of anxiety amongst cash-strapped soldiers. Fellow soldier H.W. Spafford wrote Willie in the spring of 1864 to question if Willie had “found out anything about [their] ration money” on his latest trip to Washington.
G. Group Critique of Group Collaboration

Students, - I’m posting this as a possible narrative hook for the very beginning of the article. Please read it and let me know what you think when we meet in class next week. 


On June 9, 1864 William B. Stevens wrote home to his family in East Montpelier, Vermont. William (or Willie as his loved ones called him) was far from home, serving in Virginia on picket duty, as a soldier in the Union’s Army of the Potomac.  This letter was one of many that he had written since enlisting three years before, but it turned out to be his last.  Willie began the letter with a positive tone, letting his family know that he had received just a flesh wound – a bullet to the thigh – and that he would likely be convalescing in a Washington DC hospital the next day and then perhaps sent home to see them soon.  He assured his mother that he had been able to “walk off the field” and that he hoped “soon to be able to return there.”  Willie had no idea at the time that his wound would quickly turn gangrenous and that he would die of infection two days later.  In signing off, Willie emphasized, “Do not be alarmed, I am well and was doing my duty.”  His sense of purpose expressed in that line -- “doing my duty” -- was a common one felt by many soldiers, including those thousands of young men who perished or were maimed in this bloody conflict.  More unusual, however, was the fact that Willie was there, in harm’s way, at all.  As a Quaker, he had been raised to reject violence of all types, and yet Willie volunteered to join the fight early on, persisted in a struggle to find a non-combat role for himself, and endured expulsion from his community of Friends at home.  His experience navigating between the commitment he felt to his country and his faith is worthy of exploration for what it reveals about Civil War soldiers, Quakers, and the wartime homefront as well as this one individual son of Vermont.
H. More Critique and Final Reflection
From a final assignment during exam week:
Students, 
Using the latest research Google Doc (where every group's contributions are posted together) please

a) select a paragraph (not your own) that you think needs improvement.  Copy and paste that paragraph into your file; then analyze its issues, point out its specific weaknesses, and then fix them in a rewritten version of that paragraph, employing, of course, all the principles for good writing that you know.  Explain why your rewritten version is better and how it addresses the problems you identified.

b) select a paragraph (not your own) that you consider an example of successful communication on the subject to which it is devoted. Copy and paste that paragraph into your file; then highlight its particular strengths, explaining why and how this paragraph works.  Please also comment on what you have learned from it (or been reminded by it) about good writing and sound research.

2. As explained earlier, this project has been designed with the following 7 Gold Standard elements of Project-Based Learning in mind: a challenging problem or question, authenticity, sustained engagement, student voice & choice, critique & revision, reflection, and a public product to work towards sharing out.  Here is your opportunity to take some time to reflect on what this research project has demanded of you and how you have responded to it.  Please write a few paragraphs about what you learned as a result of this project (it need not be about historical content).  Where/how were you challenged, stretched, troubled, encouraged, intrigued, and deeply satisfied? And if you had to do it over again, what would you change about your own work process? Feel free to offer as well your suggestions for how a similar project might work better for a class in the future.

� Participation Grading Standards adapted from those offered by Professor Carrie Wiebe, Professor of Chinese, Middlebury College.





�PBL: We are searching for our Challenging Question as a group.


PBL: We have an authentic goal to reach for together, a co-authored manuscript of an academic journal article to submit to Vermont History later this year.


PBL: We will be working on this class project for at least 6 weeks – sustained inquiry!





�PBL: One of many steps that involves Student Voice & Choice.


�PBL: This group writing process required a few rounds of critique and revision.  It wasn’t always comfortable for the students to do this critique of each other’s close work, but it was effective.  


�PBL: As we pieced things together for the draft journal article (our public product) at the end of the semester, I gave the students a chance to critique some of my contributions to the article.  And they also got to see the whole thing, all of the “final” prose that each small group had written and posted into the draft article.  We had a long class conversation about the final contributions of every group and what their findings were telling us, where we thought we should take the article, etc.  





PAGE  
6

